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Class Profile and Program Description 

Program Description 

This orientation course will precede a classroom unit on Digital Literacy, with an emphasis on Internet safety.  Both the orientation course and 

the unit to follow will be delivered in a face-to-face classroom environment, with the additional support of Teaching Assistants when required.  

The classroom offers a full-day Special Education program for students between the ages of 14 and 19 who have been identified as having mild 

to moderate intellectual disabilities.  Some students also have additional exceptionalities that must be taken into account during program 

planning.   

The following is a high-level profile of each student in the class: 

 

Student 
Academic information 

– literacy & numeracy 

 

Educational 

Identification 

Strengths/Interests Areas of Need 

Instructional 

Strategies, Resources, 

& Accommodations 

Additional 

Information 

Reza 

(male, 

age 14) 

- ESL student 

- reading/writing/oral in 

English approaching Gr 

1  

- math at Gr 4/5   

Mild intellectual 

disability 

-social skills 

-math and spatial skills 

-technology 

(logical & spatial) 

-English language 

development 

-writing, reading, 

and speech 

- one-on-one 

support is required 

- TA Support 

- Small groups 

- Visual organizers 

- Audio & video lessons 

- Practice 

-Making ‘real life’ 

connections 

Reza’s emotional 

development is 

delayed; as a result 

his needs for support 

and encouragement 

are greater than the 

other students. 

Lindsay 

(female, 

age 17) 

- reading/writing/oral 

at  Gr 6 level 

-math at Gr 4/5 

Mild intellectual 

disability 

-individual work  

-reads and writes 

independently 

-helpful to others 

(linguistic) 

-cooperative skills 

-social skills; 

difficulty 

understanding 

appropriate speech 

behavior 

 

- Compacting (she 

works well ahead of 

the class) 

-Independent activities 

- Some small group 

work, particularly 

when she can help 

others  

Lindsay can be very 

quick and efficient in 

her speech and her 

work, but can miss 

the details.  Her 

emotions shift 

dramatically and 

suddenly. 

Sarah 

(female, 

age 16) 

-reading/writing at Gr 3 

level 

-oral development is 

age appropriate 

-math Gr 3  

Asperger’s disorder -individual work 

-highly artistic and 

detail oriented (visual) 

-social skills; 

difficulty 

understanding 

appropriate and 

safe behavior 

- visual activities; 

creative focus 

-Independent activities 

-Making ‘real life’ 

connections 

- Some small group 

Sarah is currently 

withdrawing from the 

class; she doesn’t 

want to be there and 

longs to be with the 

‘normal’ students.  



Student 
Academic information 

– literacy & numeracy 

 

Educational 

Identification 

Strengths/Interests Areas of Need 

Instructional 

Strategies, Resources, 

& Accommodations 

Additional 

Information 

work with adequate 

supervision 

She has recently been 

overheard making 

inappropriate 

overtures to other 

students in the 

hallway and her 

safety is becoming a 

concern. 

Brandon 

(male, 

age 19) 

-reading/writing at Gr 5 

level 

-oral development is 

age appropriate 

-math Gr 5  

Multiple: 

Physical disability 

(Cerebral Palsy) 

Mild intellectual 

disability 

-social skills 

-interested in sports 

and online games; 

technology (visual & 

spatial) 

-cooperative and 

interactive 

- one-on-one 

support is required 

- has difficulty 

paying attention; 

focusing on details 

in textual format 

-assistive technologies 

–hardware to support 

accessibility 

- TA Support 

-visual, interactive 

-Small groups   

Brandon’s health has 

been a challenge for 

him and he has 

missed a number of 

classes recently. 

Matt 

(male, 

age 17) 

-reading/writing at Gr 3 

level 

-oral development is 

age appropriate 

-math Gr 3  

Multiple: 

Low vision 

Mild intellectual 

disability 

- interested in online 

games and technology 

-works well 

independently (spatial 

& kinesthetic) 

-social skills; cannot 

relate well to fellow 

classmates – only 

adults 

- one-on-one 

support is required 

-assistive technology 

for reading and writing 

(vision) 

- TA Support 

- Audio & video lessons 

-Independent activities 

-Visual organizers 

 

Matt must be closely 

supervised when he is 

working or playing 

with other students.  

He gets easily 

agitated and can 

become verbally and 

physically violent and 

offensive. 

 

 



Description of Strategies for Inclusivity 

1. Consider students’ prior knowledge, including connections to their ‘real life’, and offer a variety 

of learning pathways to guide students toward the learning goals. 

This particular strategy will be effective on different levels specifically for Reza and Sarah.  It 

supports Reza, who can make room for his own cultural experiences and first language.  And it 

supports Sarah’s needs because she is currently having difficulties connecting with students in 

the class and is looking outward in sometimes inappropriate ways.  Allowing her to make 

connections will create teachable moments and help to provide her with guidance while creating 

relevance. 

In general, giving students the opportunity to make connections to their ‘real life’ will provide 

relevance and context.   

2. Create an accessible learning environment that accommodates various disabilities.  One 

example would be that students should be able to navigate the screens using screen readers.  

Another example might be the size, colour and location of hyperlinks – to account for things like 

colour blindness and limitations in a student’s ability to manipulate a mouse. 

Based on the principal of universal design, creating an accessible learning environment makes it 

more easily accessible for all.   

This strategy is specifically helpful for Brandon and Matt.  Brandon has increasing difficulties 

manipulating small objects like a computer mouse.  The position and size of the hyperlinks 

become incredibly important when precision of movement becomes an issue for the user.  Matt 

is visually impaired, so making the content compatible with a standard screen reader is 

paramount to his ability to follow the course materials and participate with the rest of the 

students.  Text size should also be coded to be adjustable – Matt can still read if the text is larger 

and clear enough for him to see.   

3. Orient students for success by giving them ample opportunity to learn about the tools and 

strategies that they’ll need to complete the course before it begins. 

This strategy is intended to help all students feel more comfortable with the course.  It ties in 

closely with the next two strategies because in giving students many opportunities to learn, the 

course will be giving them a flexible and responsive environment in which they can work at their 

own pace, using one or many styles of learning to suite their needs.  

4. Implement a flexible and responsive learning program that can be adjusted whenever a student 

is seen to be having difficulties, observe their response to the adjustments and adjust again if 

necessary.  This would be done in consultation with the student and the Teaching Assistants. 

Reza will not be able to work at the same pace as Lindsay or Sarah because he has the added 

challenge of learning the language.  Additional adjustments may be required to give him the 



support that he needs.  Brandon may find certain aspects physically challenging and further 

modifications could be required to help him navigate the material.  Matt may also need 

additional time to accommodate his low vision.  Through observation and continuous 

assessment, the learning program can remain responsive to every student’s needs. 

5.  Accommodate different learning styles, including text, sound and video, as well as 

prompts/activities that encourage them to transfer their new learning to paper or screen.  

(Visual, auditory, and tactile learning) 

This strategy ties in closely with #4.  By providing a variety of accommodations for different 

learning styles, the program becomes more responsive and flexible.  All students, with the 

exception of Lindsay, have a preference for visual/spatial learning.  By including sound and video, 

the students can experience the learning material in ways that will more easily engage them.   

The audio and video support will also be of added benefit to a student like Reza, who can read 

along with the audio and continue to develop his reading skills.  A student like Matt can benefit 

from this same ‘read along’ capability, creating less of a strain on him to read simply from the 

text.    

6. Give students options to work and collaborate on activities and assignments that embrace their 

learning styles. 

As an extension of #5, giving students choices that incorporate their learning preferences will 

make the program more relevant and engaging for them.  While some of the students like 

working alone, like Lindsay and Sarah others, like Reza and Brandon, enjoy working and 

interacting with others.  Sarah is also the only one in the class who enjoys creating visual art, so 

this is something that should be an option for her.  On the other hand, Lindsay also likes to help 

others, so the option to work in a group for some of the time gives her the opportunity to do so 

while developing her social skills.  

7. Give students regular caring and helpful feedback and assignments.  

For all of the students, giving helpful and caring feedback on a regular basis will provide them 

with the encouragement that they need and help to reinforce positive results.  In particular, Reza 

thrives on encouragement, so this strategy will have an especially strong impact on his learning 

experience. 

 



 

 

 

 

 

 

 

 

 

 

 

The following pages are mock-ups of the proposed workflow and screens for this Special Education 

introductory course.  It assumes that it will be developed using Desire2Learn – the learning management 

system currently in use by all school boards in the province of Ontario. 

 

 



 

 

Orientation Activity #1 – “Going to Class” 

An icon, linking to a video introduction with instructions for logging in to the system, will be located on 

the desktop of each computer.  This will give the students an audiovisual reference, separate and apart 

from the LMS, should they need to refer to it again to gain access to the online classroom.  Another icon 

will be placed on each desktop, linking directly to the login screen.  

The video will demonstrate how to get to the LMS login screen and what needs to be entered into the 

username and password fields.  Terms such as ‘case sensitive’ will be explained, and the importance of 

keeping their login information in a safe place will be emphasized.  As a class, we will elaborate on it 

further by talking about reasons why they should protect their passwords – a brief introduction to the 

topic of Internet Safety, which will be covered in more depth in the unit following the orientation 

course. 

Duo tang books will be distributed to each student, containing an introductory page that includes their 

username and password information.  This book will be their offline reference for the duration of the 

eLearning unit, where they can place some of their printed work and track their progress, taking it home 

to share with their parents.  This is the method they currently follow with their other class work, so this 

approach will provide a link to the familiar and increase their comfort level.  

 

(Note: eLearning for this class will be in a blended environment – face-to-face instruction will 

supplement and support online learning.  Three teaching assistants (TAs) will be working with 

the classroom teacher.)   

  



 

 

Step 1: The students will play the video and follow the video instructions (with TA assistance where 

required) to arrive at their Student homepage. 

The page will be kept very simple – if there is too much functionality on the page, it will 

overwhelm the students.  The fundamentals (what they will learn to use) will be included: a 

welcome message, the link to the course Homepage, the calendar tool, and links to their 

personal profile and locker. 

 

 

Step 2: The students will read and listen to the introduction in the centre of the screen.  As a class, we’ll 

talk about the kinds of things they’ve done on the computer in the past and create connections 

to what they’ll be doing in their new classroom.  We’ll also talk about what they’re going to 

learn in the orientation course and how it’s similar to what they had to learn when they first 

came to the physical classroom. 

 The student homepage will be compared to their physical desks, where they keep their 

notebooks and supplies.   

Step 3: The students will be instructed to click on the “Today” button on the Calendar.  They will find 

the activities that they are doing today listed, and they’ll be asked to share what they think we’ll 

use the calendar for during the course.   

The student’s most recent 

school photo will be 

displayed here along with 

their name.  This will not 

only surprise them, but 

they will feel important, 

included. 

Whenever students are 

required to read text on 

the page, an audio file will 

be provided that 

replicates the text exactly. 

The standard audio icon 

will always be used as 

their link to initiate the 

audio recording. 



 

 

They will have a visual organizer in their duo tang book entitled “What does this do?”.  Next to 

each image (of the Calendar, the Profile link, the Locker link, and the “My Courses” link) there 

will be a space for them to write what each part does, for further reinforcement (with TA 

assistance where required). 

For each part, they’ll do the same as they did with the Calendar – click on it, guess what it does 

by what it looks like, discuss and write down what we agree to as a class.  The last link they will 

click on will be the one that takes them to the course homepage. 

 

Step 4: In this step of the activity, the students will learn how to access the course content – the 

material being covered for the day.  They will be asked to identify the image that they saw in the 

video – “Going to Class” – and then click on it.  This alternate method for accessing course 

content serves three purposes:  

1. The links are large and clearly defined for accessibility,  

2. The links provide a direct route to the activity, thus minimizing the navigation path 

the students must follow, 

3. The students can use the picture as well as the text to help their memory and 

understanding of the function of each link. 

Step 5: On the “Going to Class” page, the students will see all that they’ve done in this activity.  There 

will be a text description with supporting audio for them to review, as well as the video 

introduction – embedded for them to view again if they wish.  They’ll be given time to explore; 

Each of these image 

squares will be a link to 

course material – 

activities one through five 

for the orientation course 

“Learning in an Internet 

Classroom”. 



 

 

some students may immediately realize that this page is their lesson/activity, while others may 

not.  There will be a brief classroom discussion to be sure everyone understands.   

Step 6: Have the students return to the Course homepage and talk about how each of the image 

squares will take them to lessons/activities that we’ll be doing in the future.   

Note: There will be a link to the Course homepage built into the lesson/activity content – large 

and visual like the other links – for usability and accessibility.  They will be taught that 

there is always the link in the top left corner of the page as well, and they will be 

reminded and encouraged to use it over time as they become more comfortable with 

the LMS screen layout.   

Step 7: “Blind Man’s Bluff” – The teacher will have his/her desktop displayed on the SMART Board, with 

the same desktop icons.  The students will now be the teachers.  They will take turns guiding the 

teacher, step by step, through the login process, until the teacher’s screen displays the Course 

homepage.  Along the way, the teacher can ask them questions as a pretend learner, to ensure 

they understand.  Throwing in the odd mistake might add to the fun. 

 This final step will provide review and reinforcement of what they have learned, while also 

giving them an opportunity to practice their verbal communication and collaboration skills. 

  



 

 

Orientation Activity #2 – “Planning and Profiles” 

In Activity #1, students were given an overview of the Calendar, Profile, Locker, and “My Courses” links.  

They have a graphic organizer in their duo tang books, in which they have noted the function of each 

one.  

Activity #2 will begin with how they will use the Calendar every time they enter their internet classroom.  

When everyone is on the course homepage, we’ll briefly review what they learned about the “Going to 

Class” image-link and then they’ll be asked which image-link they think will tell them about using the 

calendar and why (Because of the picture?  Because of the title?).  This is to encourage them to think 

and navigate on their own; to build their confidence so that they won’t be inclined to depend on step-

by-step instructions from the teacher/TA/video guides as they go forward with the course.   

When they click on “What’s the Plan?”, the following content page will be displayed: 

 

 

 

Step 1: The students will be given time to read the page content, listen to the audio version, and then 

watch the video, which will demonstrate how they are to use the calendar each time they log in 

to a new session. 

The left-side navigation will 

be kept simple – it will 

contain the same links, with 

the same titles, as those 

found on the course 

homepage.  Clicking the 

Course Home link will return 

students to the course home 

page.  

Whenever students are 

required to read text on the 

page, an audio file will be 

provided that replicates the 

text exactly. 

The standard audio icon will 

always be used as their link 

to initiate the audio 

recording. 

A large image-link to the Course homepage will be positioned in the 

upper-right corner of each content page, to follow the look & feel 

with which students are familiar (Please refer to Activity #1 for full 

rationale regarding the design of links.)   



 

 

Step 2: Following the instructions from the video, students will access the Calendar tool from the 

Course homepage, find the activities for the day online, and write them down in the blank 

Calendar planning page found in their duo tang books.  (The TAs will be assisting where needed, 

including adjusting things like text size to help students having difficulty seeing/reading.) 

Step 3: As a class, we’ll review the plan for the day.  To transition to the next task, they’ll be asked: 

“What’s Next?”  This will be done on a regular basis throughout the orientation activities, to get 

them to a point where they will use the Calendar schedule more independently.  

Step 4: A class exercise – “That’s Me/That’s Us”
1
 – will get them up and moving, and warmed up to 

work on their Profiles.  It will also help build a feeling of community and inclusion, as students 

come to realize what makes them unique and what they have in common.   

 While sitting in a circle, the teacher will call out a series of questions.  The students will be 

instructed to jump up and say “That’s Me” when they agree or identify with it.  Sample 

questions could include:  

• How many people like pizza? 

• How many people take the bus to school? 

• How many people have a pet? 

Step 5: Have the students return to their computers, where the Course homepage will be displayed.  

They will know from their calendar that the next task is to create their online profile. 

Step 6: Students may have difficulty knowing where to find their Profile page from the Course 

homepage, so they will be guided to the “My Home” link in the top left corner of the screen. 

Step 7: Each student will have a “Create Profile” worksheet in their duo tang book.  It will contain a list 

of topics to choose from and they will be instructed to circle the four that they wish to write 

about.  In addition to the four topics, all students will be required to write one thing about 

themselves, their family or their friends that makes them proud.  Their “I’m Proud” statement 

should also be written in the space provided on their worksheet.    

The online Profile page will be simplified to contain one text area for student entry.  After the 

warm-up “That’s Me” exercise, students should be feeling more at ease with the idea of 

talking/writing about themselves, but they will have teacher/TA assistance if needed.   

The list to choose from may include the following (this list could be changed for different 

classes, based on student interests) :   

a. My favourite movie 

b. My favourite song 

c. My favourite class  

d. My favourite book 

                                                           
1
 Exercise adapted from: Gibbs, Jeanne and Teri Ushijima, ED.D., Engaging All by Creating High School Learning 

Communities. CenterSource Systems, LLC: California. 2008.  



 

 

e. About my family 

f. My favourite free time activity 

g. My favourite sport 

h. My favourite game to play 

i. What I’m good at 

Note:  Students will require more or less time to complete the above task.  If there are any students who 

have been very quick to accomplish every task and appear to have a high degree of comfort with the LMS 

interface, an additional task can be added here.  (In my ‘mock class’, as described in my Class Profile, this 

would be suited for a student like Lindsay, who is always working ahead of the class and enjoys 

independent activities.) To foster community building and cooperative work habits however, it should be 

clear that other students can join them to help after they complete their assigned tasks. 

“Online Map” – Additional Task Description: 

As students navigate to various pages to perform their tasks throughout the orientation course, the 

navigation paths can become confusing and may be hard to remember.  The class will work to create a 

large chart for the classroom wall, progressively building it as they learn – it will become a map of their 

online classroom that they can refer to when they’re not certain about where they need to go.    

The teacher will provide the skeleton and the students can work on filling it in, getting as creative as 

they would like with colours and visuals.  A small scale version of what was covered in Activity #1 and #2 

may be as follows:   

 

The students will list the 

pages they can link to 

from that page, as they 

learn about them during 

the orientation course.  

The teacher will provide 

the page name. 



 

 

Orientation Activity #3 – “Positive Discussion” 

In Activity #2, students were given an in depth guide to using the Calendar.  At the beginning of Activity 

#3, they will be given time to log in, open up the Calendar, and write down the plan for the day.  This will 

be an opportunity to assess for learning – in order to complete the Calendar task, students will need to 

use the new skills that they’ve learned and practiced in the first two activities.  How well are they doing?  

Do they need further review and reinforcement?   

During the orientation course, students will learn how to use the Discussion Forum, the Chat, and Email.  

So, on the main “Speak Up!” content page, there will be three image-links for them to select from: 

 

 

The first item on the agenda for Activity #3 will be to learn about the Discussion Forum.  The content 

(offered in the standard format of text, audio and video) will be found through the “Discussion” link 

from the “Speak Up!” content page. 

Step 1: The students will be given time to read the page content, listen to the audio version, and then 

watch the video, which will demonstrate how they can access the Discussion Forum and what 

steps they need to follow in order to create and participate in a discussion. 

Step 2: Following the instructions from the video, students will access the Discussion Forum from the 

Course homepage.  The teacher will also have his/her screen displayed on the SmartBoard and 

will model the steps to be taken.  (The TAs will be assisting where needed, including adjusting 

things like text size on the Discussion Forum, to help students having difficulty seeing/reading.) 

These image-links are designed using the same look & feel as all other image-

links. 

The images used are mapped to the icons representing each communication 

function in the LMS, to help the students identify them more easily.   



 

 

 In Activity #2, the last task the students completed was the completion of their Profile.  They 

were all required to make an “I’m Proud” statement, writing it down in their duo tang books.  

This statement will be their first contribution to the Discussion Forum, under the discussion 

thread entitled “I’m Proud”.   

 To start it off, the teacher will create his/her “I’m Proud” post while the students watch. 

Step 3: The class will come together and sit in a circle.  (If the class has eight or more students, then 

small groups of 4 or 5 should be created.) 

In an Appreciation Circle
2
, students will take turns being the focus person who sits in the middle 

and says their “I’m Proud” statement out loud.  The other students in the circle will then give 

positive feedback or express their appreciation to the focus person.  To provide encouragement 

and a model to follow, the teacher will start it off with the help of the Teaching Assistants. 

When the exercise is completed, the students will be asked how they felt when classmates gave 

them positive feedback.  The discussion should be given as much time as is necessary to be sure 

that all students understand and appreciate the value of being encouraging and supportive of 

their classmates.     

Step 4: The teacher will provide a model with his/her screen displayed on the SmartBoard, emphasizing 

the connection between the circle exercise and the Discussion Forum and demonstrating it by 

posting a response.  The students will then return to their computers and the discussion forum, 

responding to two or more of their classmates’ “I’m Proud” statements – thus mirroring their 

experience in the Appreciation Circle. 

 Enough time should be given for students to post and then read everyone else’s posts and 

responses.   

Step 5: The students will know from their calendar that there is one more discussion for the day, 

entitled “What have I learned?”.  When they open that thread, they will find a posting from the 

teacher containing instructions: 

Each of you will reply to this post, telling me about what you learned today.  Think about the 

things we have done on the computer, like the discussion posts, and what we did together as a 

class, like the Appreciation Circle.   

1. Did you learn something new about your classmates? 

2. Did you learn something new about your online classroom? 

3. What is important to remember when we respond to our classmates in discussions? 

                                                           
2
 Exercise adapted from: Gibbs, Jeanne and Teri Ushijima, ED.D., Engaging All by Creating High School Learning 

Communities. CenterSource Systems, LLC: California, 2008. 



 

 

Step 6: For those students who finish more quickly than others, the “Online Map” chart project (see full 

description in Activity #2) will be ready and waiting for them to update with the navigation items 

they have learned during today’s activity. 

  



 

 

Orientation Activity #4 – “Rules of Netiquette” 

In this activity, the focus will be on netiquette.  The larger subject of internet safety will be covered in 

depth in the unit that follows this orientation course. 

Students will learn that it is just as important to treat others with respect and compassion (as you wish 

that others would do to you, do so to them) in an online environment as it is when they are face-to-face 

with people both in and outside the classroom. 

At the conclusion of Activity #3, students were given the opportunity to feel valued and respected in a 

face-to-face activity that was then mirrored in the online discussion forum.  While learning how to write 

emails, Activity #4 will use what was learned in Activity #3 to reinforce and review, and then lead in to 

the full list of rules for online classroom behaviour. 

First, students will be given time to log in, open up the Calendar, and write down the plan for the day on 

the Calendar page provided in their duo tang books. 

The first item on the agenda for Activity #4 will be to learn about Email.  The content (offered in the 

standard format of text, audio and video) will be found through the “Email” image-link from the “Speak 

Up!” content page.   

 

Step 1: The students will be given time to read the page content, listen to the audio version, and then 

watch the  video, which will demonstrate how they can access Email and what steps they need 

to follow in order to write and reply to emails in the LMS. 



 

 

Step 2: Following the instructions from the video, students will access Email from the Course 

homepage.  The teacher will also have his/her screen displayed on the SmartBoard and will 

model the steps to be taken.  (The TAs will be assisting where needed, including adjusting things 

like text size, to help students having difficulty seeing/reading.) 

Step 3: The students will be given the subject of their first email – “What I like about our online 

classroom” – and be instructed to send their message to everyone in the class.  First, the teacher 

will demonstrate by composing an email to the class while the students watch, reviewing the 

important elements of the email (the subject line, the salutation, etc.) and writing something 

that he/she likes.  Then the students will be given a chance to write their email, receive the 

other students’ emails and read them.  (The teacher can later refer to the emails to assess how 

students are responding to the orientation course, and perhaps use their comments to 

incorporate more of what the students like in future lessons.) 

Step 4: The class will come together and sit in a circle.  The teacher will write the following sentences on 

the board: 

• Don’t you know how to use the Wii? 

• Why are you eating that candy? 

• I didn’t know it was your birthday today. 

Using the first sentence, the teacher will say it aloud using different tones (e.g., angry, 

frustrated, upset, happy, friendly), and ask the students to guess the feeling.  This will 

demonstrate how the same words can mean something completely different, depending on the 

tone.  For the second and third sentences, the students will take turns saying one of them out 

loud, using a tone of their choice while the others guess.  

With an understanding of how tone  can change what the sentence means, the teacher will 

point out that you can’t use your voice or body language when you write messages in the online 

classroom, and then ask students to start thinking about what they can do to be sure their 

writing tone is clear.   

Do they remember what they learned in the last activity?  (Activity #3 – The Appreciation Circle) 

If not, they will be prompted until they’re talking about how important it is to say nice things to 

people.  (This will be the first rule the students will see listed on the “Learn the Rules!” page.)  

The teacher will be sure that the students remember what they learned about the first rule 

before moving forward.  

Step 5: The students will return to their computers and go to the Course homepage.  They will be asked 

what’s next on the agenda – it’ll be “Learn the Rules!”  When they click on that image-link from 

the course homepage, the following rules will be listed on the page (along with an audio file for 

them to hear the rules as well):      



 

 

RULE #1: Say nice things to people.  Don’t say something online that you wouldn’t say to 

someone’s face.  You shouldn’t use rude words or say anything that could hurt a person’s 

feelings. 

RULE #2: Remember your manners.  Say ‘please’ and ‘thank you’. 

RULE #3: Speak instead of shouting.  What does shouting look like when you write on the 

computer?  IT’S ALL CAPITAL LETTERS.   

RULE #4: Listen to what other people have to say.  Just like conversations you have face-to-

face, pay attention to what your classmates have to say and let them know that you’ve been 

listening.  

RULE #5: Check it before you send it!  Could something you wrote be easily misunderstood?  Is 

it rude or mean?  Don’t send it until you check it! 

A corresponding “Learn the Rules!” worksheet will be in the students’ duo tang books.   Before 

they write each rule down on the worksheet, it will be discussed and parallels will be drawn to 

the rules they follow in the face-to-face classroom.  They should immediately recognize the first 

rule from their experience with the Appreciation Circle and discussion forum in Activity #3.   

The only rule that is ‘online specific’ is #5.  For this rule, the teacher will demonstrate by 

displaying a message on the SmartBoard: 

Dear Bob, 

WHY DON’T YOU COME FOR A VISIT?  YOU NEVER WRITE. 

Tell me when I will see you. 

From, 

No Name  

The students will be asked what they think should be changed – give them time (and perhaps 

some prompting) to identify which rules have been broken.  As the message gets corrected, 

emphasize that this is how you check it before you send it. 

Step 6: Below the list of rules on the “Learn the Rules!” page, students will see the next item on the 

agenda: a link to a quiz game that they will play in small groups (2 or 3 students).  For the 

current class (based on students’ needs as profiled), the groups will be as follows (TA’s will assist 

where needed):  

Group 1 – Reza, Lindsay & Sarah 

Group 2 – Brandon & Matt  

A key characteristic of the quiz must be that it gives the students a correct/incorrect response as 

soon as they answer a question.  This will provide students with immediate feedback, which 

they need, plus each question is to be answered correctly before moving to the next one 



 

 

because the winning team will be the first one to get all of the questions right.  There will be a 

total of ten questions, each one touching a netiquette rule or an email/discussion message rule. 

(The questions could be adapted to suit the class, addressing any issues or difficulties found 

through assessment for learning.):  

Question 1: Make fun of someone else’s ideas in a discussion 

A. Do 

B. Don’t 

Question 2: When you’re angry, be sure to write your email in an angry tone 

A. Do 

B. Don’t 

Question 3: Say “please” when you are asking someone to do something for you 

A. Do 

B. Don’t 

Question 4: Write in all capital letters to get someone’s attention 

C. Do 

D. Don’t 

Question 5: Begin every message with a greeting (“Dear Jane”, “Hello class”) 

A. Do 

B. Don’t 

Question 6: Ignore what a classmate has written because you don’t agree with them 

A. Do 

B. Don’t 

Question 7: Tell your classmate’s secret to the whole class in an email or discussion 

A. Do 

B. Don’t 

Question 8: Write “thank you” to a classmate who has written something nice to you 

A. Do 

B. Don’t 

Question 9: Write a rude answer to a classmate who has sent a rude message to you 

A. Do 

B. Don’t 

Question 10: Sign every message you write by putting your name at the end 

A. Do 

B. Don’t 



 

 

(Note: The format for the above questions was adapted from the “New Student Orientation” provided by 

the Florida Virtual School (http://nso.flvs.net/)   

If the LMS doesn’t provide a quiz that gives immediate feedback, PowerPoint is an option, or an online 

quiz generator tool – many offer access to a basic tool for free that provides the needed functionality.  

For example, here’s a screenshot from ProProfs (www.proprofs.com): 

 

The winners of the game will all receive checkmarks.  This is a system used in the classroom to provide 

positive reinforcement.  It displays the students’ successes in a number of areas throughout the month.  

At the end of the month, the students who are most successful get to choose the movie to watch on 

Movie Day, or the dessert the class will have with their pizza on Pizza Day, or the next destination for the 

class trip (all from a list of viable options).     

While the students are playing the quiz game, the teacher will send an email to the class containing the 

following message (or something similar): 

 Hi class, 

 All of you have done a great job today!  

 Just think of all of the things you have learned so far. You can: 

• Log in to your online classroom 

• Use the calendar 

• Find the lesson of the day 

• Create your own profile 

• Have online discussions with your classmates 

• Write and reply to emails 



 

 

And now you know the rules to follow in your online classroom.  You should be 

very proud! 

Thank you for being such good students. 

Ms/Mrs/Mr Teacher  

 

Step 7: At the conclusion of the game, the students will return to their own computers and check their 

agenda to see that there is one more task: checking their email.  It will be emphasized that they 

should get in the habit of checking whenever they log in.  They will find the email from the 

teacher and, following the rules they have just learned, they will send a reply.   

 For the students, this will help to reinforce the material covered in this activity.  For the teacher, 

the resulting replies from the students will help to assess the progress of their learning.  

 

As students complete this last task, they can go to the “Online Map” project (see full description in 

Activity #2), updating it to include any navigation items they have learned during today’s activity, and 

adding more colours and visuals as they choose. 

 

  



 

 

Orientation Activity #5 – Chat Review and Students’ First Search 

For students, some of the earliest experiences in Information Communications Technology involve 

synchronous communication (texting/instant messaging) and getting on the Internet to find something 

(usually songs, videos, or pictures).  When it comes to searching the Internet, students may think they 

know how to find what they need but, more often than not, they don’t even know the basics of the 

Boolean logic they should be using when they search.   

In this activity students will experience synchronous communication within the context of their online 

classroom.  Because they are learning in a blended environment, this method of communication will not 

be over-emphasized – they can just turn to their classmate and talk at any time.  But, it will be 

worthwhile for them to see how it works, understand it within the context of the rules covered in 

Activity #4, and compare it to the other forms of communication that they’ve learned.      

Following that, the students will be introduced to the ‘AND’ Boolean operator for searching the Internet 

and then be given the opportunity to practice using a visual search engine tool.  This last orientation 

subject will provide a good segue into the unit to follow, which will include more search practice along 

with other common Internet activities around the theme of Internet safety. 

First, students will be given time to log in, open up the Calendar, and write down the plan for the day on 

the Calendar page provided in their duo tang books. 

The first item on the agenda for Activity #5 will be to learn about Chat.  The content (offered in the 

standard format of text, audio and video) will be found through the “Chat” image-link from the “Speak 

Up!” content page.  

 



 

 

Step 1: The students will be given time to read the page content, listen to the audio version, and then 

watch the video, which will demonstrate how to access the Chat window and participate in a 

chat. 

 While students are learning about Chat, the teacher will start the chat session – ready for their 

arrival. 

Step 2: Following the instructions from the video, students will access the Chat from the Course 

homepage.  When they open the window, they will see their teacher there along with any of the 

other students who may have already arrived.  The teacher will initiate with a greeting and give 

everyone a chance to respond. (The TAs will be assisting where needed, including adjusting 

things like text size, to help students having difficulty seeing/reading.)  

Step 3: The teacher will ‘chat’ the students to open their books to the rules they learned in Activity #4.  

This will be a time for review, based on observations made by the teacher during Activities #3 

and #4.  (Quiz game questions that the students struggled with, gaps or missing elements in the 

students’ emails or discussion posts, etc.)  Some of the quiz questions could be posed again in a 

short version of the game done on Chat, or the teacher could make mistakes in the chat and ask 

students to identify them.   

This chat session will be an opportunity to review and reinforce learning, while giving the 

students the experience of synchronous communication in the classroom.   

Step 4: At the conclusion of the chat, the teacher will print a copy of the session for everyone to see.  

This will be a good way to emphasize how everything they say online is recorded – that they will 

want to be careful to follow the rules.   

 As a class, discuss the differences between Chat, Email and the Discussion Forum.  Which one 

did they like the most?  Why? 

Step 5: To transition into the search activity, everyone will sit together in a circle to play the “AND Stand 

Up”
3
 game.  While demonstrating what the use of ‘AND’ can do (reducing/focussing the search 

result), this will also give the students a chance to move around a little and interact 

cooperatively. 

 Based on some of the things students have said (e.g., their favourite communication tool), or 

what they are wearing, or the colour of their hair, etc..., the teacher will come up with a set of 

statements that slowly result in one student left standing.  For example: 

• All students wearing running shoes stand up 

• All students wearing running shoes AND wearing blue jeans stand up 

                                                           
3
 Adapted from “L1 – Using Basic Boolean Search Operators”, Boolify Project: An Educational Boolean Search Tool, 

accessed 31 July 2011, <http://www.boolify.org/curriculum.php> 



 

 

• All students wearing running shoes AND wearing blue jeans AND liked Email the best stand 

up  

While saying each statement, the teacher will speak ‘AND’ with emphasis.  When one student is 

left standing, ask the class what happened when ‘AND’ was used.  This can then become a short 

game.  Each student will be given the opportunity to create their own ‘AND’ statements with the 

challenge of leaving one student in the circle standing.   

It will then be pointed out that this is also what works on the Internet when you’re searching for 

something.  A class discussion about searching the Internet will follow, giving students the 

chance to share what they usually search for and how they do it.      

Step 6: The students will return to their computers and go to the Course homepage.  The students will 

see that “Finding Answers” is next on the agenda.  At the top of the “Finding Answers” page, 

they will find a text review of what they have just learned about using ‘AND’ in Internet 

searches, with a corresponding audio file.   

Following that will be a video demonstration of the search engine tool they will be using: Boolify 

(www.boolify.org): 

 

The video will use the ‘AND’ operator to demonstrate how to narrow down the search results, 

drilling down until you find what you are looking for, using the visual interface offered by 

Boolify.  It combines the linguistic with the visual experience of the puzzle pieces, to appeal to 

both styles of learners.  Below the puzzle screen, the search results dynamically change in 

response to the addition of new puzzle pieces, and the safety settings are defaulted to “Strict” (a 

Google SafeSearch option).  

In the example shown above, the search eventually focuses on results for photos of brown bears 

in Canada, but the examples offered to students could be for any subject that they are learning 

in another class, to make it more relevant for them.   



 

 

Step 7: Below the video will be a hyperlink taking the students to the Boolify search engine interface.  

For students that get there more quickly than others, they can play with the puzzle pieces and 

get familiar with using the screen.  

 Once everyone is on the search screen, the teacher will bring it up on the SmartBoard.  The 

students will give the teacher directions to perform the search they just watched on the video, 

while they do the same on their computer.  In this step-by-step activity, the teacher will ensure 

that the students see the change in the number of search results.  When the last search term is 

entered, the teacher will surf with the students to explore the results at the top of the list. 

Step 8: Now the students will try their own search.  (The teacher and the TAs will be there to assist.)  

The topic will be something currently relevant (e.g., a movie they want to see) and, together as a 

class, the search terms will be selected and written on the board. 

 To complete the task, each student will open the first website listed in their search results and 

have the teacher check their search screen. 

As students complete this last task, they can go to the “Online Map” project (see full description in 

Activity #2), updating it to include any navigation items they have learned during today’s activity, and 

adding more colours and visuals as they choose.   

 


